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Teaching Destreamed Grade 9 Classes 


Introduction 


The purpose of this document is to provide assistance to teachers of destreamed 
Grade 9 classes for the 1993-94 school year. The policy on destreaming in Grade 9 
has been stated in the document Transition Years, Grades 7, 8, and 9: Policies and 
Program Requirements, 1992 and in Policy/Program Memorandum No. 115 and its 
supplements. 


This document is intended for teachers who will be using existing courses of study 
developed from ministry guidelines for advanced level courses as a basis for their 
Grade 9 program during the 1993-94 school year. 


This document offers some suggestions for adapting teaching practices to 
accommodate the wide variety of student needs in destreamed Grade 9 classes. The 
document identifies some practices but does not prescribe or describe them in detail. 
The suggestions are organized under the following headings: 


¢ Expectations 

e Teaching Strategies 

¢ Assessment and Evaluation 

¢ Student Learning Materials 

¢ Ongoing Professional Development 


Further ideas and suggestions can be found in the many’ excellent resources that have 
been developed by teachers, federations, school boards, and publishers. 


Expectations 


Research demonstrates that there is a correlation between teacher expectations and 
student achievement. Students tend to achieve more when teachers show they believe 
the students can achieve more. To help all students to realize their full potential and 
develop the fundamental knowledge, skills, and values required for life in today’s 
changing world, educators need to show they believe in their students’ ability to learn. 
The move to destreamed classes is intended to communicate this belief. 


Appropriate Objectives: Guidelines for Advanced Level Courses 


When current guidelines are used, the course objectives should be based on the 
guidelines for advanced level courses. Objectives and course content should be 
designed to enable all students to apply their learning in real-life situations, helping 
them to find answers to questions related to activities or problems in their daily lives, 
their plans for further learning, and their possible career choices. 


Although some students will demonstrate learning difficulties that may delay their 
achievement of some objectives, the objectives outlined in the guidelines for advanced 
level courses and the high standards they represent remain valid and realizable for all 
students. Within this context, the needs of exceptional students must continue to be 
met. Existing policies for all exceptional students remain in effect. 


Active Partnership With Students, Parents, and Colleagues 


The active co-operation of students and parents contributes significantly to students’ 
chances of success in school. To encourage such co-operation, schools and teachers 
need to communicate with students and parents to ensure that they have a clear 
understanding of the objectives of the course and see them as attainable. 


Continuity of programming enhances student achievement by allowing learning in one 
area to be reinforced by learning in another. To ensure continuity of programming, it 
is important for Grade 7, 8, and 9 teachers to be aware of each other’s objectives, 
practices, and assessment procedures. Every effort should also be made to discuss 
objectives with teachers of the various subject disciplines to identify common skill 
areas and places where the objectives of one course may be furthered in another. 


Teaching Strategies 


A wide range of teaching strategies is available to help the teacher accommodate a 
variety of student learning styles. Each student has his or her own unique learning 
style. Some students may learn best through aural or visual means. Some learn best 
conceptually, and others through practical application. A good rule of thumb is to try 
to include in every learning situation opportunities for direct experience, reflection, 
instruction, and application. 


All students need and can benefit from practical activities relevant to everyday life and 
work. Teachers may find in the guidelines for general level courses useful information 
about practical activities to augment the teaching strategies traditionally used at the 
advanced level. 


Problem-solving approaches to learning offer a powerful vehicle for accommodating a 
broad range of learning styles and relating the course content to the students’ own 
experience. Basing the curriculum on problems seen in context improves learning for 
all types of learners, including high achievers and students who have difficulty with 
traditional methods of learning. 


Students benefit from a program that includes small-group and individual learning 
activities as well as whole class instruction. Learning opportunities that encourage 
supportive relationships among students are particularly valuable. Work in co-operative 
small groups improves learning for all students, particularly those at risk and those 
who are learning at an accelerated rate. Research shows that such strategies also help 
students to understand and value other class members and their contributions. 


There may be a number of different ways in which a learning objective from the 
existing guidelines can be achieved, with the method varying from student to student. 
Students should therefore have frequent opportunities to work independently. Pairing 
students who are working independently allows students to help each other solve 
problems, clarify their thinking, and become more aware of their learning strategies 
through talk. 


To help students become more effective learners, they should also be encouraged at 
appropriate moments to reflect on the process of learning and to observe how others 
learn. 


Incorporating numerous opportunities for individual and group work into the 
curriculum allows teachers to focus on different aspects of the learning process at 
different times, enabling them to: become more familiar with individual students’ 
backgrounds, interests, and needs; observe individual and group activities; plan future 
activities; and assist individuals and groups as needed. In some instances, support 
services will have to be made available and time requirements adjusted to assist those 
students who are experiencing difficulty. 


Assessment and Evaluation 


To accommodate the full range of student learning styles, teachers need to use a wide 
variety of assessment, evaluation, and reporting strategies. The evaluation and 
assessment principles and strategies outlined in existing curriculum guidelines continue 
to be relevant, and teachers are encouraged to examine the many different approaches 
identified in these documents. 


Continuous assessment is essential in order to ensure up-to-date information about 
students’ achievement and needs. Students need information about their progress on a 
regular basis in order to focus their efforts and make choices about learning 
experiences or, in later grades, about careers. Continuous assessment enables teachers 
and principals to monitor the progress of each student, to identify each student’s 
strengths and needs, and to adapt teaching methods and assessment strategies to ensure 
that every student is given the support necessary to achieve success. 


Teachers can supplement the information obtained from continuous observation and 
assessment by reviewing student records, talking to the student, parent(s), and Grade 8 
teachers, and engaging students in a variety of diagnostic activities. 


Assessment Practices 


Teachers need to provide many different opportunities for students to demonstrate 
what they know, think, and can do relative to the stated objectives. To ensure that 
each student has sufficient opportunity to demonstrate achievement, a wide range of 
self-, peer-, and teacher-evaluation strategies and instruments should be used. Possible 
strategies include: observation, informal and formal tests, and interviews. Possible 
instruments include: portfolios, checklists, and oral presentations. 


To assess a wide variety of student abilities in a destreamed class, teachers might 
assign a common task that has a range of dimensions and ways in which students can 
approach and complete the task. For example, where students are asked to write on a 
given topic, a variety of resources should be provided and students should be given 
choices about the form their writing will take. In mathematics, problems that invite 
approaches at different levels of complexity can be assigned, and students may present 
solutions of varying sophistication. In history and geography, students can address 
topics that offer scope for a variety of approaches and treatment in different degrees of 
depth. 


Activities that encourage student self-evaluation should be highlighted. Students need 
to learn to recognize the growth of their own unique skills and to take increased 
responsibility for their learning. 


Teachers should encourage peer evaluation that is anecdotal, helpful, and supportive. 
The experience of discussing progress with peers and teachers helps students to gain 
knowledge about their preferred learning styles. Through this process they also 
develop their ability to use a range of styles, by seeing how others approach learning 
tasks. 


Some students may be unsuccessful in achieving all the objectives in a course. The 
teacher and principal, in consultation with the student and parent(s), should determine 
the type of program that would best enable such students to reach the objectives that 
have not been met. This might involve completing the work through independent 
study, completing a summer course, participating in an appropriate remedial program, 
or repeating the course. 


Reporting 


The information obtained from assessment and evaluation provides the school with a 
comprehensive record of each student’s achievement and progress. This record should 
be used to help students, parents, and teachers work together to facilitate the student’s 
learning. 


Periodic reports to students and parents should include information about the student’s 
progress towards achieving the objectives in the guidelines and about the implications 
for further learning and career choices. The Ministry of Education and Training is 
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developing provincial standards (benchmarks), which will provide a point of reference 
for teachers when reporting to students and parents. 


Reporting should be supportive and designed to help the student and parent(s) identify 
ways in which they can contribute to continued success and improved achievement. 


Student Learning Materials 


New information technologies have made vast amounts of material available on many 
topics. To enable students to examine topics in sufficient depth and to ensure that the 
full range of student needs and learning styles is accommodated, a wide variety of 
learning materials should be used to supplement the approved textbooks for existing 
courses. Students and teachers should continue to seek information from many 
different types of sources. 


Learning materials should be up-to-date, should reflect the variety of peoples and 
cultures in Ontario and Canadian society, and should acknowledge the contributions 
and accomplishments of people of both genders and of all races, cultures, religions, 
ages, abilities, and backgrounds. 


Strategies for using learning materials should include activities that enable students to 
work co-operatively. In working with others, students encounter different perspectives 
and approaches that can help them improve their own information-gathering skills and 
enhance their ability to understand and apply the information they have collected. 


Ongoing Professional Development 


Collaboration can help individual teachers to improve their ability to work with 
destreamed Grade 9 classes. As teachers investigate, test, assess, and modify various 
methods, they should have regular opportunities to consult and share information with 
colleagues and to explore and draw upon community resources. 


A variety of professional-development resources is available. In this regard, teachers 
may initially find it useful to consult the recent ministry document Transition Years: 
Preliminary List of Resources, 1992. 
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